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I Introduction

A. Background

This document assists educators, students, and others to construct meaningful learning
experiences in Technology Education in the discipline of Home Economics.

B. Rationale 

The vision for Technology Education in Atlantic Canada fosters the development of all learners
as technologically literate and capable citizens who can develop, implement, and communicate
practical, innovative, and responsible technological solutions to problems.  Home Economics 7-9
provides modular curriculum components designed to achieve the general curriculum outcomes
for technology education.

A   Technological Problem Solving 

B   Technological Systems 

C    History and Evolution of Technology 

D    Technology and Careers

E     Technological Responsibility
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II. Program Design and Components

Specific Curriculum Outcomes
                

Essential Graduation Learnings
(EGLs)

                                                         9                                  9

General Curriculum Outcomes
(GCOs)

- broad subject expectations

General Curriculum Outcomes
(GCOs)

- other subject areas

    9

Key-Stage Curriculum Outcomes
(KSCOs)

- at the end of grades 3, 6, 9, and 12

   9

Specific Curriculum Outcomes
(SCOs)

- for each grade level
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Essential Graduation Learnings:

Essential Graduation Learnings are statements describing the
knowledge, skills, and attitudes expected of all students who
graduate from high school.  Achievement of the Essential
Graduation Learnings will prepare students to continue to learn
throughout their lives.  These learnings describe expectations not
in terms of individual school subjects but in terms of knowledge,
skills, and attitudes developed throughout the curriculum.  They
confirm that students need to make connections and develop
abilities across subject boundaries if they are to be ready to meet
the shifting and ongoing demands of life, work, and study today
and in the future.  Essential Graduation Learnings are cross-
curricular, and curriculum in all subject areas is focused to enable
students to achieve these learnings.  Essential Graduation
Learnings serve as a framework for the curriculum development
process.

Specific Essential Graduation Learnings:

Aesthetic Expression
Graduates will be able to respond with critical awareness to various
forms of arts and be able to express themselves through the arts.

Citizenship
Graduates will be able to assess social, cultural, economic, and
environmental interdependence in a local and global context.

Communication
Graduates will be able to use the listening, viewing, speaking,
reading, and writing modes of language(s) and mathematical and
scientific concepts and symbols, to think, learn, and communicate
effectively.

Personal Development  
Graduates will be able to continue to learn and to pursue an active,
healthy lifestyle.

Problem Solving
Graduates will be able to use the strategies and processes needed to
solve a wide variety of problems, including those requiring
language, and mathematical and scientific concepts. 



4

Technology Competency
Graduates will be able to use a variety of technologies, demonstrate
an understanding of technological applications, and apply
appropriate technologies for solving problems.

Curriculum Outcomes:
 

Curriculum outcomes are statements articulating what students are
expected to know and be able to do in particular subject areas.
These outcomes statements also describe the knowledge, skills,
and attitudes students are expected to demonstrate at the end of
certain key stages in their education.  These are based upon their
cumulative learning experiences at each grade level in the entry-
graduation continuum.  Through the achievement of curriculum
outcomes, students demonstrate the Essential Graduation
Learnings.

General Curriculum Outcomes:
are statements that identify what students are expected to know and
be able to do upon completion of study in a curriculum area.

Key-Stage Curriculum Outcomes: . . . . . . . . . . . . . . .
are statements that identify what students are expected to know and
be able to do by the end of grades 3, 6, 9 and 12, as a result of their
cumulative learning experience in a curriculum area.

Specific Curriculum Outcomes:
Specific curriculum outcomes are statements identifying what
students are expected to know and be able to do at a particular
grade level.  The specific curriculum outcomes serve as a
framework for students to achieve key stage and general
curriculum outcomes.

III Cross-Curriculum Specific Items

A.  Meeting the Needs of all Students

This curriculum is inclusive and is designed to help all learners
reach their potential through a wide variety of learning experiences. 
The curriculum seeks to provide equally for all learners and to
ensure, insofar as possible, equal entitlements to learning
opportunities.
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The development of students’ literacy is shaped by many factors
including gender, social and cultural background, and the extent to
which individual needs are met.  In designing learning experiences
for students, teachers should consider the learning needs,
experiences, interests, and values of all students.

In recognizing and valuing the diversity of students, teachers might
consider ways to: 

• provide a climate and design learning experiences to affirm
the dignity and worth of all learners in the classroom
community

• redress educational disadvantage - for example, as it relates
to students living in poverty

• model the use of inclusive language, attitudes, and actions
supportive of all learners

• adapt classroom organization, teaching strategies,
assessment strategies, time, and learning resources to
address learners’ needs and build on their strengths

• provide opportunities for learners to work in a variety of
learning contexts, including mixed-ability groupings

• identify and respond to diversity in students’ learning styles
• build upon students’ individual levels of knowledge, skills,

and attitudes
• design learning and assessment tasks that draw on learners’

strengths
• ensure that learners use strengths as a means of tackling

areas of difficulty
• use students’ strengths and abilities to motivate and support

learning
• offer multiple and varied avenues to learning
• celebrate the accomplishments of learning tasks that

learners believed were too challenging for them

B. Gender-Inclusive Curriculum

In a supportive learning environment, male and female students
receive equitable access to resources, including the teacher’s time
and attention, technology, learning assistance, and a range of roles
in group activities.  It is important that the curriculum reflect the
experiences and values of both male and female students and that
texts and other learning resources include and reflect the interests,
achievements, and perspectives of males and females.
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Both male and female students are disadvantaged when oral,
written, and visual language creates, reflects, and reinforces gender
stereotyping. 

Teachers promote gender equity in their classrooms when they:

• articulate equally high expectations for male and female
students

• provide equal opportunity for input and response from male
and female students

• model gender-fair language and respectful listening in all
their interactions with students

C. Valuing Social/Cultural Diversity

Social and cultural diversity is a resource for expanding and
enriching the learning experiences of all students.  Students can
learn much from the diverse backgrounds, experiences, and
perspectives of their classmates in a community of learners where
participants discuss and explore their own and others’ customs,
histories, traditions, values, beliefs, and ways of seeing and making
sense of the world.  In reading, viewing, and discussing a variety of 
texts, students from different social and cultural backgrounds can
come to understand each other’s perspectives, to realize that their
ways of seeing and knowing are not the only ones possible, and to
probe the complexities of the ideas and issues they are examining.

All students need to see their lives and experiences reflected in
their learning.  Learning resources should allow students to hear
diverse social and cultural voices, and to broaden their
understanding of social and cultural diversity.

D.  Engaging All Students

One of the greatest challenges to teachers is engaging students who
feel alienated from learning - students who lack confidence in
themselves as learners, who have a potential that has not yet been
realized.  Among them are students who seem unable to
concentrate, who lack everyday motivation for academic tasks,
who rarely do homework, who fail to pass in assignments, who
choose to remain on the periphery of small-group work, who cover
up their writing attempts fearing the judgements of peers, who are
mortified if asked to read aloud, and who keep their opinions to
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themselves.  These students are significantly delayed when it
comes to learning.  Some, though not all, exhibit behaviors in
classrooms that further distance them from learning.  Others are
frequently absent from classes.  Cumulatively, these are disengaged
students.

These students need essentially the same experiences as their peers,
experiences that:

• engage students in authentic and worthwhile communication
situations

• allow them to construct meaning and connect, collaborate, and
communicate with each other

• form essential links between the world of text and their own
world

• give them a sense of ownership of learning and assessment
tasks

They need additional experiences as well - experiences designed to
engage them personally and meaningfully, to make their learning
pursuits relevant.  They need substantial support in reading and
writing.  They need positive and motivational feedback.  They need
all of these experiences within purposeful and interactive learning
contexts.  Ultimately, the curriculum for these students should
prepare them for the world they will go into after high school
completion.

Preparing students means engaging them with texts and with
people from whom they can learn more about themselves and their
world.  Many of these students feel insecure about their own
general knowledge and are reluctant to take part in class
discussions, deferring to their peers who seem more competent. 
Through the  curriculum, the students described above must find
their own voice.  The learning environment must be structured in
such a way that these students, alongside their peers, develop
confidence and gain access to information and to community.

The greatest challenge in engaging these learners is finding an
appropriate balance between supporting their needs by structuring
opportunities for them to experience learning success and
challenging them to grow as learners.  Teachers need to have high
expectations for all students and to articulate clearly these
expectations.
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E.  Links to Community

A complete curriculum allows for the flexibility of inclusion of the
community through various means.  Such activities as guest
speakers, field trips, and historical presentations allow the students
to become more aware of the influence of the community on their
lives.  Students gain insight into the current workings of their local
society, as well as observe role models and establish contacts with
the community. 

This curriculum guide provides suggestions, wherever possible, for
community involvement to become an integrated part of  the
course.

F. The Intermediate High School Learning Environment

Learning environment for grades 7-9  is: 
• participatory, interactive, and collaborative
• inclusive
• caring, safe, challenging
• inquiry based, issues oriented
• places where resource-based learning includes and encourages

the multiple uses of technology, the media, and other visual
texts as pathways to learning and as avenues for representing
knowledge.

An important responsibility of the teacher is to create learning
environments in which learning takes place.  The teacher structures
the learning situation and organizes necessary resources. 
Assessing the nature of the learning task, the teacher may find that
the situation calls for teacher-directed activities with the whole
class, small groups of students, or individual students.  Such
activities include direct instruction in concepts and strategies and
brief mini-lessons to create and maintain a focus for learning.

When students have developed a focus for their learning, the
teacher moves to the perimeter to monitor learning experiences and
to encourage flexibility and risk taking in the ways students
approach learning tasks.  The teacher intervenes, when appropriate,
to provide support.  In such environments, students will feel central
in the learning process.

As the students accept more and more responsibility for learning,
the teacher’s role changes.  The teacher notes what the students are
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learning and what they need to learn, and helps them to accomplish
their tasks.  The teacher can be a coach, a facilitator, an editor, a
resource person, and a fellow learner.  The teacher is a model
whom students can emulate, a guide who assists, encourages, and
instructs the student as needed during the learning process. 
Through the whole process, the teacher is also an evaluator,
assessing students’ growth while helping them to recognize their
achievements and their future needs.

Learning environments are places where teachers:

• integrate new ways of teaching and learning with established
effective practices

• have an extensive repertoire of strategies from which to select
the one most appropriate for the specific learning task

• value the place of dialogue in the learning process
• recognize students as being intelligent in a number of different

ways and encourage them to explore other ways of knowing
• value the inclusive classroom and engage all learners in

meaningful activities
• acknowledge the ways in which gender, race, ethnicity, and

culture shape particular ways of viewing and knowing the
world

• structure repeated opportunities for reflection so that reflection
becomes an integral part of the learning process.

G. Safety
Students need to feel safe, both physically and emotionally, in the
school setting.  In a learning environment where cooperative,
active, and collaborative teaching strategies are utilized, students
must become knowledgeable of their role in enabling a safe
environment to exist. 

Empowering students to take ownership for their own safety and
those of their peers is an essential component of the classroom
learning.  Teachers can provide students with the knowledge 
necessary to prevent unnecessary risks in their learning
environment.  By outlining the risk factors involved in the
classroom setting, students can become active participants in the
ownership of their own safety.  In all learning situations, the
teacher needs to encourage a positive, responsible student attitude
toward safety.
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Risk is involved in everything a person does.  To minimize the
chance of harm, the student must become a conscious participant in
ensuring a healthy, safe learning environment.  Complacent
attitudes regarding safety reflect a behavior which invites a less
protected setting. 

While physical safety is of utmost importance in the classroom
setting, emotional safety is equally important.  Students need to
know the unaccepted behavior and the consequences that ensue.
Students should be encouraged to be active learners without being
intimidated by others.  In every learning environment, teachers
foster cooperative, respectful verbal dialogue, and physical
presence.  Student consequences to the contrary is an essential
component to the learning process.

IV Teaching Strategies

Learning theory research clearly indicates that teachers need to
employ a wide variety of instructional strategies to address the
learning styles of all learners.  Moreover, the nature of certain
content or processes can only be taught effectively if specific
instructional strategies are employed.  In order to achieve this
objective, students must have an opportunity to co-operatively
brainstorm, discuss, evaluate information, and make informed
decisions.  Students often point to laboratory activities as the best
part of the program.  This is not necessarily because of the
principles learned, but rather because they have a chance to work
co-operatively and be actively involved in the learning process.

Teachers are ultimately responsible for determining the best
teaching methods for their students, the best way of grouping them,
and the best way to present material to make it relevant and
interesting.  Exemplary teachers use a variety of instructional
strategies and have the flexibility to call upon several different
strategies both within one period and during a unit of study. 
Adolescent learners need a balance between practical work,
listening, discussing, and problem-solving.




